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問題 1 

Organizational learning is an important means for improving performance. Learning is a 
process, that is, often relational in the sense of relying on interactions between people to 
determine what needs improving and how to do it. This study addresses the question of 
how the quality of work relationships facilitates learning behaviours in organizations 
through the ways it contributes to psychological safety. Data collected from 212 part-time 
students who hold full-time jobs in organizations operating in a wide variety of industries 
show that capacities of high-quality relationships (measured at time 1) are positively 
associated with psychological safety, which, in turn, are related to higher levels of learning 
behaviours (measured at time 2). The results also show that experiences of high-quality 
relationships (measured at time 1) are both directly and indirectly (through psychological 
safety) associated with learning behaviours (measured at time 2). These findings shed 
light on the importance of quality relationships in the workplace for cultivating and 
developing perceptions of psychological safety and ultimately learning behaviours in 
organizations. 

【出典】 
Carmeli, A., Brueller, D., & Dutton, J. E. (2009). Learning behaviours in the workplace: The 
role of high-quality interpersonal relationships and psychological safety. Systems Research and 
Behavioral Science, 26(1), 81‒98. 

問題 1～4 の英文を日本語に訳しなさい。なお、（ ）で文献が引用されている場合
は原綴りのまま記載してよいが、引用文献以外が示されている場合には適切に訳し
なさい。 

吉井 沙織
スタンプ
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問題 2 

The representation of physics problems in relation to the organization of physics 
knowledge is investigated in experts and novices. Four experiments examine (a) the 
existence of problem categories as a basis for representation; (b) differences in the 
categories used by experts and novices; (c) differences in the knowledge associated with 
the categories; and (d) features in the problems that contribute to problem categorization 
and representation. Results from sorting tasks and protocols reveal that experts and 
novices begin their problem representations with specifiably different problem categories, 
and completion of the representations depends on the knowledge associated with the 
categories. For, the experts initially abstract physics principles to approach and solve a 
problem representation, whereas novices base their representation and approaches on the 
problem's literal features. 

【出典】 
Chi, M. T. H., Feltovich, P. J., & Glaser, R. (1981). Categorization and representation of 
physics problems by experts and novices. Cognitive Science, 5(2), 121–152. 
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問題 3 

When first introduced in the 1990s, the term "social and emotional learning" (SEL) 
represented an amalgamation of ideas from researchers, educators, and advocates with 
diverse interests in meeting the developmental, psychological, educational, and general 
health needs of children (Elias et al., 1997). SEL was used as a guiding mechanism for 
providing evidence-based programming in schools for students to acquire the skills 
necessary for attaining and maintaining well-being and success across the lifespan 
(Greenberg et al., 2003; Kress & Elias,2006). SEL is defined now more specifically as "a 
process for helping children and even adults develop the fundamental skills for life 
effectiveness [including] ... recognizing and managing ... emotions, developing caring and 
concern for others, establishing positive relationships, making responsible decisions, and 
handling challenging situations constructively and ethically" (Collaborative for Academic, 
Social, and Emotional Learning [CASEL], 2013c). This definition, drawn from theories of 
social, emotional, and cognitive development, as well as behavior change, is intended to 
provide a framework to inform the design, implementation, and evaluation of approaches 
to SEL in schools; it also serves to guide principals and superintendents in selecting SEL 
initiatives for their schools (Payton et al., 2000). 

【出典】 
Durlak, J. A., Domitrovich, C. E., Weissberg, R. P., & Gullotta, T. P. (Eds.). (2015). 
Handbook of social and emotional learning: Research and practice. Guilford Press.20-32． 
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問題 4 

Moral agency is manifested in both the power to refrain from behaving inhumanely and 
the proactive power to behave humanely. Moral agency is embedded in a broader 
sociocognitive self theory encompassing self-organizing, proactive, self-reflective and self-
regulatory mechanisms rooted in personal standards linked to self-sanctions. The self-
regulatory mechanisms governing moral conduct do not come into play unless they are 
activated and there are many psychosocial maneuvers by which moral self-sanctions are 
selectively disengaged from inhumane conduct. The moral disengagement may center on 
the cognitive restructuring of inhumane conduct into a benign or worthy one by moral 
justification, sanitizing language and advantageous comparison; disavowal of a sense of 
personal agency by diffusion or displacement of responsibility; disregarding or minimizing 
the injurious effects of ones actions; and attribution of blame to, and dehumanization of, 
those who are victimized. Many inhumanities operate through a supportive network of 
legitimate enterprises run by otherwise considerate people who contribute to destructive 
activities by disconnected subdivision of functions and diffusion of responsibility. Given 
the many mechanisms for disengaging moral control, civilized life requires, in addition to 
humane personal standards, safeguards built into social systems that uphold 
compassionate behavior and renounce cruelty. 

【出典】  
Bandura, A. (1999). Moral disengagement in the perpetration of inhumanities. Personality 
and Social Psychology Review. [Special Issue on Evil and Violence], 3, 193-209. 
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